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ABSTRACT

This study investigates the impact of societal stigma on the educational
experiences of transgender individuals in Lucknow, India. The analysis
draws from a compilation of national survey data, local investigative reports,
and existing scholarly research to provide a nuanced understanding of the
issue.

The study indicates that pervasive discrimination, acts of bullying, and
insufficient institutional support within educational settings contribute
substantially to increased dropout rates among transgender students and limit
their prospects for pursuing higher education. Statistical data reveal that in
Uttar Pradesh, where Lucknow is located, only about 4% of transgender
people achieve graduate-level qualifications.

The research also establishes a link between societal stigma and adverse
outcomes related to mental health and financial stability within the
transgender community. In response to these findings, this paper proposes
possible policy adjustments to promote equitable educational opportunities
for transgender people in urban environments. These include teacher training
programs designed to foster sensitivity and inclusion, the adoption of
inclusive curricula that reflect diverse gender identities and experiences, and
the streamlining of scholarship application processes to ensure that financial
aid is readily accessible to transgender students. These measures are intended
to mitigate the negative effects of stigma and create a more supportive and
equitable educational setting.
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Introduction

Indian transgender people, commonly referred to as hijras, kinnars, or third-gender individuals,
are heavily stigmatized in society due to centuries of marginalization and strict gender roles.
Urban Lucknow, a socially conservative but culturally vibrant city, is no exception: this stigma
is expressed through discriminatory discrimination in family, community, and institutional
contexts, extremely constricting educational prospects. As per the A/l-India Survey on Higher
Education (AISHE'), the number of transgender students enrolled in higher education in Uttar
Pradesh has risen to 369 students for the year 2022-23, but retention is low owing to ongoing
prejudice?. With an estimated population of 2,500 transgender individuals in Lucknow, they

live in shelters and experience neglect despite welfare programs.?

This study investigates how societal disapproval, shown through biases, isolation, and acts of
aggression toward transgender people, influences educational attainment in Lucknow. I
examined existing information to learn about how this disapproval works, measure its impact,
and propose practical steps. My purpose is to give additional insight into the research about
accommodating different genders within Indian city schools. Existing research shows that
people in India who are part of the LGBTQ+ population generally have difficulty getting an
education. These people often encounter rejection, discrimination, and abuse from their
families, communities, and educational institutions, as well as social alienation and economic
hardship. All of these things can keep them from going to school and getting ahead. A study
done by the National Human Rights Commission in 2018 revealed that about 92% of LGBTQ+
people in India do not get a formal education. These numbers stress how imperative it is to
handle the systemic and cultural barriers that transgender people experience to promote
inclusivity in urban education in India. This research concentrates on Lucknow because, as the
capital of Uttar Pradesh, it represents a mix of long-standing cultural norms and new views that
shape how people see gender diversity. The city's quickly increasing population and growing
awareness of LGBTQ+ rights create an interesting setting for studying how public stigma
impacts educational results. Concentrating on Lucknow allows for a detailed and location-
specific study on the subtle variations of stigma and their consequences on education. It intends
to clarify the connection between community views, educational opportunities, and the well-

being of transgender people as part of my examination of the effects of public stigma. This

! All India Survey on Higher Education (AISHE), Ministry of Education, Government of India
2 National Legal Services Authority v. Union of India, (2014) 5 SCC 438.
3 Transgender Persons (Protection of Rights) Act, 2019, Government of India.
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study will look at how stigma appears in schools, what effects it has on students' academic
achievements and personal growth, and how current policies handle these issues. This research
will gather information on the different types of stigma, how they affect students' capacity to
learn, and how they relate to current educational rules by looking at statistical data and

comparing the knowledge obtained with current research.

The results of this study will offer reasonable suggestions for improving current laws and
executing focused activities. My research hopes to promote an education system that accepts
and supports students of all gender identities by handling the basic reasons for inequity and
inspiring a culture of acceptance. This work argues for the pressing requirement for all-
encompassing measures and continuing promotion to remove community stigma and promote

academic equity for transgender people in Lucknow.
Literature Review

Existing data shows how societal stigma has affected transgender people's education in urban
Lucknow. Before the Act, transgender people faced a harder time getting an education.
According to the 2011 Census, their literacy rate was about 56.1%, which is lower than the
National Average of 74%*. In Uttar Pradesh, the literacy rate for transgender people was
55.8%, and over 60,000 were reported as not being able to read or write’. Social exclusion,
rejection from families, and discrimination in schools, like bullying, led to many dropping out,

often forcing them into insecure jobs®.

The NALSA judgment set the stage for legal protections, suggesting reservations and inclusive
policies’. The Act supports these by banning unfair treatment in education and requiring

changes to infrastructure, like gender-neutral bathrooms.

Some argue that the Act depends too much on medical certificates for gender recognition,
which makes things complicated®. In Uttar Pradesh, a 2022 report pointed out slow progress in
education. Urban areas such as Lucknow showed some increases in enrollment, but keeping

students in school remained a problem®. A 2017 study in Delhi and Uttar Pradesh found that

4 Census of India, 2011: Literacy Rates, Government of India.

5 National Human Rights Commission, Study on Transgender Persons in Delhi and Uttar Pradesh, 2017.
¢ Singh, A., “Educational Exclusion of Transgenders in India,” Journal of Social Issues, 2018.

" National Legal Services Authority v. Union of India, (2014) 5 SCC 438.

8 Chakrapani, V., “Critiquing the Transgender Act, 2019,” Economic and Political Weekly, 2020.

9 Uttar Pradesh Transgender Status Report, PAIRVI, 2022.
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33.11% of transgender people never went to school, 48.99% only studied up to the 10th grade,
and only 5.77% graduated'?.

Regional plans, like the proposed transgender university in Kushinagar, show good intentions
but may not be helpful in places like Lucknow!!. Other things, like caste and poverty, make it

even harder to get an education, requiring a detailed look at social and legal factors!2.
Methodology

This research employs a mixed-methods approach, integrating quantitative data derived from
governmental reports and educational surveys with qualitative data gathered from case studies.
The quantitative aspect involves the analysis of secondary data, including the 2022 Uttar
Pradesh Transgender Status Report, which offers district-level data from Lucknow. Also,
National evaluations of the Act’s implementation are used!*'*. Quantitative indicators, like
enrollment and dropout rates, come from census data, equity studies, and reports by the
National Human Rights Commission (NHRC)!3!6, The qualitative component depends on 10
anonymized case studies of transgender students in Lucknow. These case studies offer
thorough accounts of their experiences with inclusion and exclusion within the educational
system!7!8, A limitation to consider is the study’s reliance on secondary data. This dependence
results from ethical restrictions that complicate primary fieldwork. There is the possibility of
underreporting of transgender populations, which could affect the study’s findings. As such,
caution is required when interpreting the data. The dependence on secondary data, while
practical given the ethical parameters, introduces possible biases inherent in the original data
collection methods. To address this limitation, the study tries to triangulate data from varied
sources. This triangulation increases the validity and reliability of the findings by confirming
results across different data types and sources. The case studies offer specific narratives that
contextualize the broader statistical patterns found in the quantitative data. This mix helps in

understanding both the extent and the nature of the challenges faced by transgender students.

10 National Human Rights Commission, Study on Transgender Persons in Delhi and Uttar Pradesh, 2017
! “First Transgender University Planned in Kushinagar,” Times of India, 2019.

12 Das, R., “Intersectionality and Transgender Rights in India,” Social Justice Review, 2021.

13 Uttar Pradesh Transgender Status Report, PAIRVI, 2022.

!4 National Human Rights Commission, Transgender Rights Report, 2023.

15 Educational Equity Survey, Transgender Enrollment Data, 2024.

16 National Human Rights Commission, Study on Transgender Persons in Delhi and Uttar Pradesh, 2017.
17NGO Report on Transgender Education in Lucknow, 2023.

18 PAIRVI, Life and Struggle: Status of Transgender in Uttar Pradesh, 2022.
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The study recognizes that the lived experiences of transgender students in Lucknow may not
be fully represented because of the limitations in data gathering. The decision to anonymize
case studies, while essential for ethical reasons, helps guard privacy. It also affects the richness
of data available because certain identifying details that could offer deeper insights are
removed. Despite these challenges, this study seeks to provide a detailed and nuanced
understanding of the educational experiences of transgender students in Lucknow. By
examining both enrollment patterns and the quality of access to education, it aims to highlight
the real-world circumstances these students face, including barriers created by societal
attitudes, institutional practices, and limited resources. The use of a mixed-methods design,
combining both quantitative data and qualitative insights, offers a more holistic view than
either method could provide on its own, capturing not only numerical trends but also personal
experiences, perceptions, and the lived realities of students. Looking ahead, future research
will focus on designing responsible primary data collection methods, carefully planned to fill
existing knowledge gaps while strictly adhering to ethical standards. This approach will ensure
that the voices of transgender students are heard accurately and respectfully, helping to inform
policies and programs that can meaningfully improve access, inclusivity, and outcomes in

education.

Results

The available data indicate that societal stigma has a profound impact on the educational
attainment of transgender individuals in urban Lucknow. This finding is not surprising when
viewed in light of the broader lived realities of transgender persons across societies, where

exclusion and discrimination are deeply entrenched.

To understand the issue more fully, it is necessary to examine the social treatment of
transgender people and the mechanisms through which stigma operates. Stigma arises from
negative attitudes, stereotypes, and discriminatory practices that target individuals solely based
on their gender identity. For transgender persons, this often translates into persistent prejudice

and marginalization across multiple spheres of life, including education.

In the specific context of urban Lucknow, these stigmas manifest in varied and often subtle
ways within the educational system. Transgender students may encounter bullying, verbal
abuse, harassment, or even physical violence from peers, while also facing biased treatment or

insensitivity from teachers and administrative staff. Such experiences contribute to the creation
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of a hostile and unwelcoming learning environment, which can severely disrupt a student’s
ability to concentrate on academics. In addition, the absence of institutional mechanisms for

support and redress often leaves transgender students feeling isolated and vulnerable.

The consequences extend beyond academic performance; the constant stress and exclusion can
significantly affect mental health, self-esteem, and overall well-being, further increasing the
risk of absenteeism or school dropouts. Ultimately, the interplay between stigma and
educational access reveals that improving transgender education outcomes requires not only
legislative reforms but also a cultural and institutional shift towards genuine inclusivity and

acceptance.

The impact of stigma extends far beyond the classroom walls, shaping the overall educational
journey of transgender students. Beyond the immediate challenges of bullying or
discrimination, many transgender learners face systemic barriers that limit their ability to
access the resources and support necessary for academic success. These barriers often include
the lack of formal recognition of their gender identities within school records and daily

interactions, which can invalidate their sense of self and discourage participation.

Additionally, the absence of gender-sensitive facilities, such as safe restrooms or changing
areas, creates daily struggles that affect both comfort and dignity. The issue is further
compounded by the exclusion of transgender perspectives from curricula, which reinforces
invisibility and signals to students that their experiences are not valued within the broader

educational discourse.

When such essential supports are missing, transgender students are placed at a heightened risk
of academic underachievement. The constant strain of navigating unwelcoming environments
can erode their motivation, hinder concentration, and negatively affect mental health. Over
time, these factors often culminate in increased dropout rates, limiting opportunities for higher
education and meaningful employment. Thus, addressing these structural gaps is not merely
about preventing discrimination—it is about creating an educational framework that actively

affirms and empowers transgender individuals.

The data highlights deeper problems that need more investigation. We need to learn more
about the specific ways stigma shapes the educational experiences of transgender people in

urban Lucknow. Qualitative research, like interviews and focus groups, can give important
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insights into the challenges they face and the strategies they use to overcome them. Quantitative

research can also help by measuring the relationship between stigma and educational results.

Addressing the impact of stigma on the educational success of transgender students requires a
comprehensive and multi-level approach. Schools, communities, and policymakers must work
together to dismantle the prejudices and systemic barriers that transgender individuals face.
Within educational institutions, measures such as anti-bullying initiatives, sensitivity and
inclusivity training for teachers, and curriculum reforms that acknowledge gender diversity are
critical for fostering safe and supportive learning environments. At the policy level, the
enforcement of protective frameworks—such as ensuring non-discriminatory admission
practices and providing grievance redressal mechanisms—can significantly strengthen the
sense of security for transgender students. Beyond institutional reforms, community awareness
campaigns and family counseling programs are equally important to challenge entrenched
stereotypes and encourage acceptance at the social level. By actively combating stigma and
nurturing environments of respect and inclusion, society can empower transgender individuals
to pursue their education with dignity, ultimately enabling them to realize their full academic

and personal potential.
Prevalence of Stigma

The Act has clearly catalyzed a marked and quantifiable amount of development in the
educational realm of Lucknow. As a direct outcome of such an initiative, government-funded
schools are now mandated to implement inclusive approaches that are imperative for creating

an inclusive ambience for every student, which is reflected in their record.

10-15% rise in transgender student enrollment in urban schools since 2019'°. In Uttar Pradesh
overall, 20,273 transgender students were enrolled in classes 112 in 2019-20%°. Anti-bullying
programmes, besides introducing gender-neutral facilities in some organisations, have gone a
long way in ensuring schools are a safe and inclusive environment for all. Interventions brought
about by several non-government organisations, in close consonance with interventions
outlined in the relevant Bills/Acts, have helped in providing scholarships as well as paperwork

assistance so that such individuals are now actively taking up both vocational courses as well

19 Educational Equity Survey, Transgender Enrollment Data, 2024.
20 National Human Rights Commission, Study on Transgender Persons in Delhi and
Uttar Pradesh, 2017.
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as further educational courses®!. Comprehensive case studies show, as examples, some success
stories in people taking advantage of such programs. Corrections to certificates are being

implemented, which will facilitate and enhance access to various educational benefits.
Educational Attainment

Even with the legal requirements, enforcement is not consistent. Prolonged bullying is reported
by 70-80% of Lucknow transgender students, resulting in secondary-level dropout rates of over
50%22. In a 2017 study conducted by the NHRC, 18% physical abuse, 62% verbal abuse, and
15% student and teacher harassment were reported in Uttar Pradesh schools?. Gender
certificate delays under the Act prevent scholarship and reservation access®*. Rural Lucknow
District suffers acutely, with inadequate infrastructure and family support aggravating

exclusion?®’

Despite the promises of the 2019 Transgender Persons (Protection of Rights) Act, its impact
remains constrained by harsh socio-economic realities. Economic marginalization often
compels transgender individuals to prioritize daily survival over education, underscoring the
Act’s limited reach in addressing deeper structural inequalities. Case studies from Lucknow
highlight how family rejection plays a central role in perpetuating this cycle. In one instance, a
transgender student faced continuous verbal abuse and social ostracism within their own
household, eventually leading to emotional distress and dropping out of school. Such
experiences reveal that while legislative measures can open doors, the absence of strong
financial support systems, coupled with persistent social stigma, prevents many from walking

through them.

Table 1: Educational Attainment of Transgender Individuals in Uttar Pradesh

Educational Level Percentage |Key Stigma-Related Barriers
Primary or Lower 40% Family rejection, early abandonment
Secondary 35% Bullying, unsupportive educators

21 NGO Report on Transgender Education in Lucknow, 2023.

22 NGO Report on Transgender Education in Lucknow, 2023.

23 National Human Rights Commission, Study on Transgender Persons in Delhi and Uttar Pradesh, 2017.
24 Chakrapani, V., “Critiquing the Transgender Act, 2019,” Economic and Political Weekly, 2020.

25 Uttar Pradesh Transgender Status Report, PAIRVI, 2022.
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Higher Secondary 15% Economic pressures from discrimination

Graduate or above 10% Limited scholarship access, societal bias

Resilience Mechanisms

In Lucknow, community-driven initiatives—including mentorship programs, informal
education networks, and skill-building efforts spearheaded by non-governmental
organizations—play a crucial role in providing supplementary learning opportunities for
transgender individuals. These programs often operate outside the formal educational system
and aim to bridge the gaps left by institutional shortcomings. By creating safe spaces for
learning, such initiatives not only impart academic support but also nurture confidence,

resilience, and a sense of belonging.

Mentorship or guru-shishya models, for instance, rely on the guidance of experienced
community members who share knowledge, offer emotional support, and teach practical skills
or trades. This type of informal education is particularly valuable as it equips individuals with
competencies that are often overlooked in mainstream curricula, such as vocational skills,
financial literacy, or strategies for navigating everyday discrimination. In some cases, these
community-based efforts serve as lifelines for transgender youth who have dropped out of
formal schools due to stigma or rejection, giving them alternative avenues for personal and

professional growth.

However, while these initiatives are undeniably beneficial, they cannot fully compensate for the
structural barriers entrenched in the formal education system. Issues such as the lack of inclusive
policies, inadequate teacher training, and the absence of gender-sensitive infrastructure continue
to restrict access to quality education and limit long-term social mobility. Thus, while
community-driven programs highlight the resilience and solidarity of transgender communities
in Lucknow, they also underscore the urgent need for systemic reforms to ensure that education

becomes both accessible and equitable.

Similarly, skill-building initiatives launched by NGOs aim to provide targeted training to
enhance employability. These programs often focus on areas such as computer literacy, crafts,
or foundational business skills, all designed to improve participants’ job prospects. They

frequently target marginalized groups, seeking to address gaps left by the conventional education
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system and promote greater equity

Still, it's vital to realize that these community-based solutions, while helpful and sometimes
essential, are not enough to conquer the deeper problems in the system. Issues like schools having
too few resources, teaching methods influenced by bias, and programs that don’t match job
market needs all play a role. Overcoming these barriers will require policy changes, better
funding, and a genuine effort to make the education system fairer for everyone. Also, the success
of community efforts often relies on volunteers and short-term funding, which can make them
unreliable. Breaking through these long-standing barriers calls for ongoing support and broad
institutional changes, so that everyone can access quality education and growth opportunities.
The reference provides evidence supporting this point, underscoring the importance of

addressing these systemic issues thoughtfully.
Discussion

Anti-discrimination laws have caused gradual improvements in Lucknow, following national
patterns of growing awareness?®. Yet, the impact is lessened by poor enforcement, which
mirrors Uttar Pradesh's late transgender count?’. Data from Right to Information requests after
2019 shows little inclusion in school forms and few transgender students admitted. Lasting

issues, like buildings designed for only two genders, are still present?®,

Compared to states like Tamil Nadu, which have strong support systems, Uttar Pradesh's
efforts are not well-organized?. Intersectional issues, especially for transgender people from
lower castes, require specific solutions®’. The legal need for medical proof of gender remains
a major problem, delaying access to school aid and pointing to the need for simpler

procedures?!.

A 2015 event at Uttar Pradesh Technical University, where a student's gender change caused
management problems, shows the continued gaps in how these laws are put into practice®?. The

overall picture suggests progress is occurring, but obstacles continue, especially in enforcement

26 National Human Rights Commission, Transgender Rights Report, 2023.

27 Uttar Pradesh Transgender Status Report, PAIRVI, 2022.

28 RTI Responses on Transgender Inclusion in Higher Education, 2021.

2 “Tamil Nadu Transgender Welfare Board: A Model for Inclusion,” Indian Journal of Social Work, 2022.
30 Das, R., “Intersectionality and Transgender Rights in India,” Social Justice Review, 2021.

3! Chakrapani, V., “Critiquing the Transgender Act, 2019,” Economic and Political Weekly, 2020.

32 “Sex Change Puts UPTU in a Fix,” Times of India, 2015.
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and the handling of varied social issues. To attain true equality, Uttar Pradesh must strengthen
its enforcement processes, streamline the medical certification process, and implement
specialized plans that deal with the intersectional difficulties faced by transgender people,
especially those from lower castes. Better coordination of programs, as can be seen in Tamil
Nadu, is required to resolve fragmentation and make sure resources get to those who require
them. Finally, the state’s educational institutions need clear procedures to handle gender
transitions and ensure a respectful and inclusive environment for all pupils. These steps are
essential to make anti-discrimination regulations definitely change the lives of transgender

people in Lucknow and all over Uttar Pradesh.

Conclusion

The 2019 Transgender Persons (Protection of Rights) Act has begun to bring visible change
in the lives of transgender individuals in Lucknow District, particularly in the sphere of
education. While the progress is gradual, it is significant—more transgender students are now
enrolling in schools and colleges, reflecting a growing sense of acceptance and opportunity.
Educational institutions, though still in the early stages, are taking conscious steps to create
more inclusive and supportive environments, whether through policy adjustments, awareness
programs, or improved facilities. These developments, though modest, represent important
strides toward ensuring that transgender persons are not only able to access education but also
experience it with dignity and equal respect. Even with these early steps, issues like negative
societal attitudes, delays in government processes, and insufficient resources are preventing the
law from achieving its full potential. To make sure the law works better, those in charge should
focus on teaching teachers to be more understanding, making sure the places set aside for

transgender people are actually used, and working with local groups.

In the future, studies should watch how transgender people are doing over longer periods and
compare different areas to see what works best. These findings can help shape approaches that

succeed in various contexts and truly serve the needs of transgender people.

To fully understand the Act’s influence on education, a thorough examination of the gains made
in enrollment is needed. For example, specific data on the number of transgender students
enrolled in primary, secondary, and higher education before and after the Act can show the
direct impact of the legislation. It is also necessary to evaluate the types of educational

institutions showing gains, whether they are public or private, and whether they are located in
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urban or rural settings.

Changes inside educational institutions are also essential to measure. Have schools and
colleges created special programs to support transgender students? Are there changes to the
curriculum that talk about gender diversity and inclusion? An important question is whether
institutions have established processes to address issues such as discrimination and harassment.
A detailed analysis of these mechanisms can reveal the extent to which the values of the Act
have been integrated into the education system. However, looking at the good things that have
happened is not enough. It's also important to understand what is stopping the law from
working as well as it could. Negative attitudes towards transgender people can create
environments where students face prejudice, bullying, and isolation. Government processes
are often slow and complex, which makes it difficult for individuals to access the support they
require. Educational institutions and support programs also face challenges, frequently due to

inadequate funding. To fix these problems, several things should be done:

First, teacher training should focus on increasing understanding of the unique challenges
transgender students encounter. Training programs should equip educators with practical
strategies to foster supportive and accepting classroom environments. This includes teaching
appropriate language, addressing potential biases, and implementing inclusive curriculum

practices.

Second, the enforcement of reserved spaces in schools and colleges for transgender students is
critical. It's not enough to simply allocate these resources; institutions must monitor their use.
If reserved spaces are underutilized, there should be an examination into why. Many people
who could truly benefit from these resources often face invisible walls that keep them from
reaching out. Sometimes it’s simply because they don’t know that help even exists, other times
the weight of stigma or fear of judgment holds them back. Even when someone is ready to take
that step, the support systems in place may not be strong enough or easy to access, leaving
them feeling discouraged or alone. To make sure these resources genuinely make a difference,
we need to break down these barriers—by spreading awareness, normalizing conversations
around seeking help, and building reliable, accessible services that people can trust and depend

on.

Third, building strong community support networks is essential. Schools should collaborate

with local organizations to create resources for transgender students and their families. These
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networks can provide vital peer support, mentorship, and role models, helping to reduce
feelings of isolation and promoting well-being. Community groups can also offer educational
resources and advocacy to promote understanding and acceptance within the wider

community.

To really measure the longevity of any related Act, an ongoing study is needed. We need to
understand how the Act affects the daily lives of transgender individuals over time and how
those differ depending on the region. Long-term research can tell if improvements like higher
enrollment rates are maintained, and, crucially, if transgender students are truly succeeding in
their education. By looking into how experiences vary across different regions, we can learn
which strategies are most effective and where problems still exist. This kind of research is
important to ensure the law is not only well-written but also really helps transgender

individuals get into and do well in education with respect and dignity.
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